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ثرؤؤ، لةيؤؤيتن قصت ؤؤا   تؤؤي أ داؤؤ لح لةااؤؤاغ لةإؤؤاتغي اةؤؤن تالؤؤ،لح ل يتاةاؤؤيل الؤؤح لت للؤؤ  لأ 
 ب  ؤؤا اةؤؤن ب ؤؤل جؤؤ  لة،بؤؤا  الاحقللا يتؤؤ أفتؤؤا لأثرؤؤ، لجلبؤؤاتنل قتت للؤؤ  لةاابؤؤي اةؤؤن إؤؤ   ل

ةجقلبهي تيك لأا لحل فاة،با  اج ح لةشتق،  اةثرقؤي قاجؤ  لأفؤ،ل   ااةؤي ل يتاةاؤي جقب ؤي تؤي أ 
 Action orientationِ   ايؤؤا   تقبؤؤح لةا،نؤؤي  نجؤؤااةؤؤن اجنا اؤؤي تايؤؤء لأ ل  لأ،ؤؤا اجنل 

لةتقةل  لةؤالتن ةن يتؤالاح لةجقب ؤيل قلاتؤ ل  ل ثرؤا، لةيؤيتاي ةااؤ لح لةإؤاتغيل قصؤ،ت    على
 تؤ   لةقؤ ،غ  يؤن جقلبهؤي لةاؤتق احل فإؤن  ؤء  ؤ    State orientation تقبؤح لةيؤنقء 

هؤؤؤا   ق يؤؤن اةؤؤك ،يجؤؤا لت ؤؤؤالء لأ ل  لأ،ؤؤا اجن تت ؤؤالء د تؤؤا  .اجنا اؤؤي تقةلؤؤ  ل يتؤؤالاح جقب ؤؤؤي
لااؤ  لة ااؤح  ل ق ج،لبتؤي لة ،ليؤاح لةيؤا قي الح لةاؤيي  جقإؤقر لة ،ليؤي لةااةاؤيلةتقبهاح 

دق  اةتن ؤؤي تؤؤلء  هؤؤا  لةتقبهؤؤاح لةت ؤؤالء فؤؤن لة تؤؤاء  يؤؤقل  لةجؤؤ،ت   ج هؤؤا  تن ؤؤي لة،بؤؤا     تؤؤا 
 ؤؤؤاأ ل  لأ،ؤؤؤا اجن. هؤؤؤا  لةتقبهؤؤاح ل دق تيؤؤؤك لةتؤؤن تت ؤؤؤاق   ن ؤؤي لة ،ليؤؤنلة،بؤؤا  قلةتااؤؤؤل  

تهىىدا الدراسىىة الحاليىىة إلىىذ اللاقىىا عىىن علابىىة الرجىىاء بةبعىىاد توجىىه الحركىىة / وعلىىذ ذلىى  
وأبعىاد توجىه  ،السكون، وعما إذا كىان التحصىيل الدراسىي يختلىا بىاختلاا مسىتوى الرجىاء

 ل ؤؤي جؤؤء غؤؤنل  ىقاةؤؤك ةؤؤ  الحركىىة / السىىكون، فضىىلا عىىن التفىىاعلا  الثناتيىىة إن وجىىد  
 Action controlإؤ   لةيتؤ  ة آاؤ،ق  لتق  يله  جقاايا ةي،بؤا ل غ  باجتي ت ها نياي لةت،ياي

scale(ASC 90) قليتا جح  ،باح لةغنل فن لات ؤا،لح  هااؤي لةياؤ  لة ،ليؤن لأق   ل
نجيشؤؤؤ، ةقاؤؤؤاص لةتااؤؤؤل  لة ،ليؤؤؤن. قنشؤؤؤيح لة تؤؤؤاء   ؤؤؤء  ؤؤؤ   قبؤؤؤق   ن ؤؤؤي  5102/5102
ةينقءل قدشؤا،ح  تؤاء  تايلؤ  لةت ؤالء تلء لة،با  قد تا  تقبح لةا،ني/ل  لةي ااااءاا ل،ت اغاي

اةؤؤن قبؤؤق  فؤؤ،قد الح  لاةؤؤي اااؤؤاءاي فؤؤن لةتااؤؤل  لة ،ليؤؤن قفقؤؤا ةجيؤؤتقى لة،بؤؤا  ج،تي  / 
ج ايض( ةااةح ج،تيتن لة،با . قدشا،ح لة تاء  داإا اةن      لاةي لةي،قد فؤن لةتااؤل  

نح لةثر اءاؤؤي تؤؤلء غ قؤؤا أأم جؤؤء د تؤؤا  تقبؤؤح لةا،نؤؤي/ لةيؤؤنقءل فإؤؤن  ؤؤء  ؤؤ    لاةؤؤي لةتيؤؤا 
 د تا  تقبح لةا،ني / لةينقء  اة ي ي ةيتاال  لة ،لين. ×لة،با  
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    Stressful life events lead to emotional changes, where negative impact 

increases and positive impact decreases. The need to control action and 

emotion grows along with hope to face these events. Hope provides 

individuals with confidence and positive emotional state which lead to 

improvement in academic performance. As for action orientation, it helps 

self- generation of positive emotions and the reduction of negative effects 

of stressful events, while state orientation is associated with the inability 

to face difficulties, as well as the inability to generate positive emotions. 

Therefore academic achievement may differ according to differences in 

the dimensions of action-state orientation. 

   Reviewing the related literature there were contradicted results 

concerning the relationship between hope and action-state orientation or 

the relationship between hope and academic achievement or the studies 

that examined the relationship between action-state orientation and 

academic performance. So this study objectives investigate the 

relationship between hope and dimensions of action-state orientation, 

whether the  academic achievement differ according to hope levels and 

dimensions of action-state orientation and the interaction of hope × 

dimensions of action-state orientation among Benha Faculty of Education 

students. Hope and Action control scales were applied. Results of 

correlation analysis indicate no a statistically significant relationship 

between hope and dimensions of action-state orientation. Analysis of 

variances showed a significant differences in academic achievement 

according to level of hope and no significant differences in academic 

achievement according to dimensions of action-state orientation or the 

interaction among these variables. These results are discussed based on 

literature review. 

 

 
   

                         


